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Interventions

UNIT 1
Interventions
Review the Intervention Activities and determine those you will use to support student understanding of the unit standards.

Focus Standard RL.6.2
Activity: Central Idea and Theme I.D.

15 min.

Guide student responses as they answer the following questions before, during, and after read alouds of literary texts to support the
identification of central ideas and themes of the texts: Who are the important characters? What are their roles in the texts? What
are the actions and thoughts of these characters? What lessons do the characters learn or come to understand during the texts?
Based on the answers to the previous questions, have students record the central ideas and state the central ideas as themes.
(CCSS: RL.7.2, DOK: 3, RBT: Understand)

Activity: Summary Rotation

15 min.

Working in small groups, have students collaboratively read literary texts and record responses to these prompts: List the plot
elements (introduction/exposition, rising action, climax, falling action, resolution/denouement) as they are depicted in the text.
Highlight the most important events on the list. Instruct groups to write summaries using the responses by having members each
write one sentence on papers shared by the groups. Direct groups to rotate the written summaries until complete. Allow groups to
share summaries in the large group.
(CCSS: RL.7.2, DOK: 3, RBT: Understand)

Focus Standard L.4.1.F
L.4.1.F Produce complete sentences, recognizing and correcting inappropriate fragments and run-ons.

Activity: Correct Columns

15 min.

Have students create four-column charts labeled Complete Sentences, Fragments, Run-ons, Corrections. Display examples of
complete sentences, fragments, and run-ons and direct students to place the examples in appropriate columns. For sentences
written in Fragments and Run-ons columns, instruct students to write the sentences as complete sentences in Corrections columns.
Have students share responses in Corrections columns with small groups to confirm accuracy and to correct misunderstandings.
(CCSS: L.4.1.F, DOK: 1, RBT: Apply)

Activity: Sentence Chat

15 min.

Instruct students to write paragraphs about self-selected topics, purposefully using at least one fragment and one run-on. Have
students exchange paragraphs with partners. Have partners circle and label the fragments and run-ons. Direct students to debrief
identified sentences and work with partners to revise fragments and run-ons as complete sentences.
(CCSS: L.4.1.F, DOK: 1, RBT: Apply)
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UNIT 2
Interventions
Review the Intervention Activities and determine those you will use to support student understanding of the unit standards.

Focus Standard RI.6.3
Analyze in detail how a key individual, event, or idea is introduced, illustrated, and elaborated in a text (e.g., through examples or
anecdotes).

Activity: Colorful Patterns

15 min.

Provide students with informational texts and three colors of highlighters. Have students read the texts as follows: Use the first
colors to highlight words, phrases, or sentences authors use to introduce key individuals, events, and ideas. Use the second
colors to highlight words, phrases, or sentences authors use to illustrate key individuals, events, and ideas. Use the third colors to
highlight words, phrases, or sentences authors use to elaborate key individuals, events, or ideas. In small groups, guide students
to debrief responses.
(CCSS: RI.6.3, DOK: 3, RBT: Understand)

Activity: Sticky Note Understanding

15 min.

Have students read informational texts. Instruct students to record on individual sticky notes how authors introduce, illustrate, and
elaborate individuals, events, and ideas in the texts. Create a posted three-column chart labeled Introduces, Illustrates, Elaborates.
Allow students to place sticky notes in appropriate columns. Debrief placement of sticky notes to ensure understanding and
accuracy.
(CCSS: RI.6.3, DOK: 3, RBT: Understand)

Focus Standard W.6.1, W.6.1.A, W.6.1.B, W.6.1.C
W.6.1 Write arguments to support claims with clear reasons and relevant evidence.
W.6.1.A Introduce claim(s) and organize the reasons and evidence clearly.
W.6.1.B Support claim(s) with clear reasons and relevant evidence, using credible sources and demonstrating an understanding of
the topic or text.
W.6.1.C Use words, phrases, and clauses to clarify the relationships among claim(s) and reasons.

Activity: Opposing Sides

15 min.

Post topics or issues that have opposing sides. In small groups, have students discuss the opposing sides of the topics/issues,
focusing on similarities and differences in stances and how the sides might be supported with clear reasons and relevant evidence.
Have groups write collaborative and well-constructed essays for both sides of the topics/issues.
(CCSS: W.6.1.A, W.6.1.B, DOK: 3, RBT: Understand)

Activity: Tending to Transitions

15 min.

Prepare arguments by removing transition words, phrases, and clauses. Have small groups of students read the prepared text and
identify and label the claims, reasons, and evidence. Then, have students insert words, phrases, and clauses that appropriately
clarify the relationships among the identified claims, reasons, and evidence. Have small groups share revised texts in the large
group.
(CCSS: W.6.1.A, W.6.1.C, DOK: 2, RBT: Apply)
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UNIT 3
Interventions
Review the Intervention Activities and determine those you will use to support student understanding of the unit standards.

Focus Standard RL.6.7
Activity: Listen and Read

15 min.

After listening to audio versions of poems, provide students with written versions of the poems to read silently or with partners. Ask
students to create T-charts, labeling left columns Listening and right columns Reading. In left columns, have students record what
they “saw” and “heard” during the audio version of the poems. In right columns, direct students to note how they perceived poetic
elements differently when they read the poems. Debrief charts in the large group.
(CCSS: RL.6.7, DOK: 2, RBT: Apply)

Activity: Picture This

15 min.

Have students work with partners. Direct Partners A to read aloud brief narrative or lyric poems to Partners B. Instruct Partners B as
they listen to sketch the characters, setting, and events of the narrative poems or ideas, concepts, and feelings expressed in the lyric
poems. Then, Partners B use the sketches to write summaries of the narrative poems or topic and theme statements of the lyric
poems. Ask Partners A to review the summaries or topic and theme statements for accuracy. Have students discuss how listening to
poems differs from reading the printed texts. Have pairs exchange roles and repeat the process with different poems.
(CCSS: RL.6.7, DOK: 2, RBT: Apply)

Focus Standard L.5.1.D
L.5.1.D Recognize and correct inappropriate shifts in verb tense.

Activity: Don’t Shift!

15 min.

Have small groups of students self-select paragraphs from narrative texts. Ask students to circle the verbs in the paragraphs. Instruct
groups to rewrite paragraphs so that several sentences have shifts in verb tense. Allow groups to display rewritten paragraphs in the
large group. Discuss paragraphs to determine the shifts in verb tense, to determine why the shifts are incorrect, and to make
necessary corrections.
(CCSS: L.5.1.D, DOK: 2, RBT: Apply)

Activity: Verb Tense Insert

15 min.

Have individual students write original sentences containing context clues that suggest appropriate verb tenses, supplying base
verbs in parentheses. Have pairs of students exchange original sentences and determine and insert appropriate verbs in the
sentences, underlining or highlighting the context clues that support determination of the correct verb tenses. Have students return
sentences to original author pairs to confirm accuracy or to discuss corrections that are needed. Direct groups to select their best
examples to share in the large group.
(CCSS: L.5.1.D, DOK: 2, RBT: Apply)
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UNIT 4
Interventions
Review the Intervention Activities and determine those you will use to support student understanding of the unit standards.

Focus Standard RI.6.1
Activity: What It Says, What It Means

15 min.

After reading informational texts, instruct students to create two-column charts labeled What It Says, What It Means to practice
drawing inferences from the texts. In What It Says columns, have students record words, phrases, or sentences as they are directly
stated in the texts. In What It Means columns, ask students to record statements that are inferences about the texts based on the
text evidence integrated with their prior learning and experiences. Allow students to debrief charts with partners.
(CCSS: RI.6.1, DOK: 2, RBT: Understand)

Activity: Triangular Inferences

15 min.

Have students read informational texts and complete Triangular Inferences graphic organizers by
recording complex inferences about the texts in Inference sections, clues and images from the
texts that lead to the inferences in Text Clue/Image Clue sections, and reasoning to support
thinking in Support sections.
(CCSS: RI.6.1, DOK: 2, RBT: Understand)

Focus Standard W.6.3, W.6.3.A, W.6.3.C, W.6.3.E
W.6.3 Write narratives to develop real or imagined experiences or events using effective technique, relevant descriptive details, and
well-structured event sequences.
W.6.3.A Engage and orient the reader by establishing a context and introducing a narrator and/or characters; organize an event
sequence that unfolds naturally and logically.
W.6.3.C Use a variety of transition words, phrases, and clauses to convey sequence and signal shifts from one time frame or setting
to another.
W.6.3.E Provide a conclusion that follows from the narrated experiences or events.

Activity: Natural and Logical

15 min.

In the large group, brainstorm topics for narratives. Have students choose topics and write brief narratives, ensuring that event
sequences unfold naturally and logically through the use of meaningful transitions words, phrases, or clauses. Instruct students to
exchange narratives with partners. Have partners read the narratives and complete Plot Diagrams to record the elements of the plot
events and to determine if the events unfold naturally and logically. Have partners discuss narratives to determine if the plot events
should be developed in more natural or logical ways and how this might be accomplished with an improved use of transition words,
phrases, or clauses.
(CCSS: W.6.3.A, W.6.3.C, DOK: 2, RBT: Apply)

Activity: Conclusion Predictions

15 min.

Have students read narratives that are missing conclusions. With partners, have students discuss how they predict the narratives will
end and support their predictions based on the dialogue, pacing, and descriptions provided in the texts. Provide students with the
missing conclusions and allow them to reflect on the accuracy of their predictions.
(CCSS: W.6.3.E, DOK: 2, RBT: Apply)
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UNIT 5
Interventions
Review the Intervention Activities and determine those you will use to support student understanding of the unit standards.

Focus Standard RL.6.4
Activity: Figurative Language Locate and Draw

15 min.

During independent readings of literary texts, instruct students to identify words with figurative meanings. Ask students to record
examples of figurative meanings in reading logs and sketch depictions that represent understandings of the language.
(CCSS: RL.6.4, DOK: 2, RBT: Analyze)

Activity: Connotative Dialogue

15 min.

Prepare in advance dialogue cards using the word said (e.g., “Thanks a lot!” Mom said; “I’m fine,” Frankie said.) and connotation
cards (e.g., crossly, hopelessly, cheerfully, patiently, absentmindedly). Distribute dialogue cards and connotation cards to small
groups. Instruct students to select connotation cards and read the dialogue, replacing the word said in the tags with words more
fitting for the identified connotations (e.g., crossly—retorted; hopelessly—sighed). Ask group members to observe the changes in
voice, facial expressions, and body language and record the impacts the connotation changes have on the meaning and tone of the
dialogue.
(CCSS: RL.6.4, DOK: 2, RBT: Analyze)

Focus Standard W.6.2, W.6.2.A, W.6.2.D, L.6.3.B
W.6.2 Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection,
organization, and analysis of relevant content.
W.6.2.A Introduce a topic; organize ideas, concepts, and information, using strategies such as definition, classification, comparison/
contrast, and cause/effect; include formatting (e.g., headings), graphics (e.g., charts, tables), and multimedia when useful to aiding
comprehension.
W.6.2.D Use precise language and domain-specific vocabulary to inform about or explain the topic.
L.6.3.B Maintain consistency in style and tone.

Activity: Off to a Great Start with Style

15 min.

Provide small groups of students with introductory paragraphs of informative/explanatory texts that model strong introductions and
formal style. Ask students to read the texts, circle the main topics, and underline the information and details that preview the topics.
Provide the complete texts and have students discuss how the introductions clearly introduce the topics and establish the overall
structures of the texts. Then, ask students to identify and box the words throughout the texts that support the formal style of the
writing. If words are located that do not maintain a formal style, have students strike the words and replace with more appropriate
choices.
(CCSS: W.6.2.A, L.6.3.B, DOK: 2, RBT: Apply)

Activity: Word Supplier

15 min.

Select brief informative/explanatory texts and blot several instances of precise language from the texts. Provide the prepared texts
to student pairs and instruct students to use the contexts and prior knowledge of the topics to supply the missing words/phrases. In
the large group, begin reading the texts and pause to allow pairs to insert the missing words/phrases. Acknowledge same and
different responses. Ask pairs to discuss strategies they used to determine the most appropriate precise words and phrases.
(CCSS: W.6.2.D, DOK: 2, RBT: Apply)
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UNIT 6
Interventions
Review the Intervention Activities and determine those you will use to support student understanding of the unit standards.

Focus Standard RI.6.6
Activity: Pairing for Point of View and Purpose

15 min.

After reading informational texts, have student pairs determine and record authors’ points of view, purposes, and explanations for
the identifications using text evidence. Challenge students to organize the information from notes into visual/graphic displays. Invite
students to post their displays.
(CCSS: RI.6.6, DOK: 2, RBT: Analyze)

Activity: Get to the Point (of View)

15 min.

Have students read informational texts. Direct students to cut sheets of copy paper in half vertically. Instruct students to fold papers
into shapes of pencils by folding the left- and right-bottom corners up toward the middles of the papers. Have students turn the
papers over and draw ragged lines to create the differentiation of the “wood” tips and the “painted” shafts of the pencils and draw
straight lines across the tips, shading to represent the pencil leads. On the shafts of the pencils, ask students to provide text
evidence that supports the identifications of the authors’ points of view. On the sharpened ends of the pencils, have students write
the authors’ points of view. Repeat the process with the purposes for the texts using second paper halves.
(CCSS: RI.6.6, DOK: 2, RBT: Analyze)

Focus Standard L.6.2.B
L.6.2.B Spell correctly.

Activity: Spelling Correct-Incorrect

15 min.

Post a numbered list of words, some spelled correctly, and some spelled incorrectly. Have students number their papers and record
Correct or Incorrect beside corresponding numbers based on the spelling of the words. Next to Incorrect, instruct students to spell
the words correctly and record a mnemonic device or clue for remembering the correct spelling. Invite students to share devices or
clues in small groups.
(CCSS: L.6.2.B, DOK: 1, RBT: Apply)

Activity: Help Wanted: Proofreader

15 min.

Provide print materials that are likely to contain spelling errors (e.g., neighborhood newsletters, local publications, community bulletin
board posts). Allow student pairs to select from available texts. Have students read the materials, highlight words that are spelled
incorrectly, write the correct spelling above the highlighted words, and use print or online dictionaries to confirm correct spellings.
Post products and allow students to conduct a Gallery Walk, making notes about common errors made in the publications and
possible reasons for the errors.
(CCSS: L.6.2.B, DOK: 1, RBT: Apply)
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UNIT 7
Interventions
Review the Intervention Activities and determine those you will use to support student understanding of the unit standards.

Focus Standard RL.6.5
Activity: Dramatic Explanation

15 min.

Provide students with dramatic texts. Have students read the texts and select characters. Direct students to label the dialogue
spoken by the selected characters with D1, D2, etc. Have students identify stage directions that describe the actions of the selected
characters and label with S1, S2, etc. Guide students to reread the dialogue and staging of the selected characters and note how the
structure of the dialogue and actions helps the reader understand the development of the character throughout the drama. Instruct
students to select examples of dialogue and stage directions and record sentences that demonstrate understanding of how the
elements reveal characters’ development (e.g., D2 shows that ___ is understanding that he or she must ___. ___’s actions in S4
show that he or she feels ___ about ___.). Debrief analyses of characters in the large group.
(CCSS: RL.6.5, DOK: 2, RBT: Analyze)

Activity: Element Impact

15 min.

Have students read dramatic texts. Instruct students to identify and discuss with partners how these structural elements contribute to
the meaning of the drama: cast of characters, dialogue, scene, stage directions, descriptions. Instruct pairs to select one of the
structural elements and create Concept Webs by writing structural elements in center circles and explanations of how the structural
elements contribute to the meaning in the extensions from the center of the web. Allow pairs to share Concept Webs in the large
group.
(CCSS: RL.6.5, DOK: 2, RBT: Analyze)

Focus Standard L.4.1.G
L.4.1.G Correctly use frequently confused words (e.g., to, too, two; there, their).

Activity: Confused No More

15 min.

Assign students sets of frequently confused words. Direct students to create mini-posters to remind classmates of the differences
between the terms, including definitions, example sentences, and mnemonic devices to support understanding and memory of the
terms. Display mini-posters for students to refer to during writing tasks.
(CCSS: L.4.1.G, DOK: 1, RBT: Apply)

Activity: Frequently Confused Corrections

15 min.

Provide or have students create paddles labeled Correct, Incorrect on reverse sides. Display sentences using frequently confused
words used correctly or incorrectly. Have students identify correctly used words by displaying Correct paddles and incorrectly used
words by displaying Incorrect paddles. Invite students to supply the correct word for the incorrectly used words. Debrief by asking
students to provide explanations for identifying the correctly used words.
(CCSS: L.4.1.G, DOK: 1, RBT: Apply)
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UNIT 8
Interventions
Review the Intervention Activities and determine those you will use to support student understanding of the unit standards.

Focus Standard RI.6.4, L.6.4, L.6.4.A, L.6.4.B, L.6.4.C, L.6.4.D
Activity: Sample the Affixes and Roots

15 min.

Provide students with paint sample cards that have multiple sections. Display lists of Greek and Latin roots. Instruct students to
choose roots and other word parts and to record them in the appropriate sections of the paint cards. On reverse sides of the cards,
have students write sentences that contain and support the meanings and usages of the words based on the contexts. Direct
students to exchange cards with partners. In turn, have partners read the sentences, identify the Greek or Latin roots, and check
answers using reverse sides of cards. Encourage students to consult print or digital sources to verify responses regarding meanings
and usages.
(CCSS: L.6.4.A, L.6.4.B, L.6.4.C, L.6.4.D, DOK: 1, RBT: Apply)

Activity: Context Swap

15 min.

Provide small groups of students with sentences and/or brief paragraphs that contain unfamiliar words and a variety of types of
context clues. Have students use the context clues to determine word meanings. Allow groups to consult print or digital sources to
verify or correct the meanings, syllabications, pronunciations, origins, and parts of speech of the words. Direct students to select one
of the unfamiliar words and to compose new sentences or paragraphs using the words with different types of context clues. Have
each group exchange papers with other groups and use the provided context clues to determine the meanings of the words. Allow
groups to confirm responses with clue authors. Finally, have groups discuss how the uses of the words in new sentences or
paragraphs impact the meaning and tone of the texts.
(CCSS: RI.6.4, L.6.4.A, L.6.4.C, L.6.4.D, DOK: 2, RBT: Apply)

Focus Standard L.6.1.C
L.6.1.C Recognize and correct inappropriate shifts in pronoun number and person.

Activity: And Then What?

15 min.

Have students write several simple sentences using a variety of singular and plural subjects (e.g., The cheerleaders were dressed in
uniforms.). Allow student pairs to exchange sentences and to ask themselves “and then what?” to add to the sentences, using
pronouns that agree in number and person (e.g., The cheerleaders were dressed in uniforms, and they began dancing as soon as
the music started.). Post the completed sentences and allow students to review them. In the large group, read all sentences and
identify those that require correction to repair shifts in pronoun number and person. Debrief the reasons for the corrections to clarify
the rules and to assure student understanding.
(CCSS: L.6.1.C, DOK: 1, RBT: Apply)

Activity: Double Highlights

15 min.

Ask students to select lengthy samples of drafts or final products of writing tasks. Instruct students to exchange writing with partners.
Have students use highlighters to annotate the texts following these directions: Use the first color to highlight singular pronouns
and the nouns they rename. Use the second color to highlight plural pronouns and the nouns they rename. Have pairs review the
highlighting and correct incorrect shifts in pronoun number and person.
(CCSS: L.6.1.C, DOK: 1, RBT: Apply)
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UNIT 9
Interventions
Review the Intervention Activities and determine those you will use to support student understanding of the unit standards.

Focus Standard RL.6.6
Activity: Plot the Points of View

15 min.

Have students read literary texts. Instruct students to develop timelines of major plot events in the texts, identifying the events as
introduction/exposition, rising action, climax, falling action, or resolution/denouement. Ask students to describe the narrators’ points
of view during the plot elements. Instruct students to exchange literary texts and timelines with partners to check for accuracy.
(CCSS: RL.6.6, DOK: 2, RBT: Analyze)

Activity: A New View

15 min.

Have student pairs collaboratively read brief literary texts. Direct partners to identify the points of view of the texts by identifying
characters telling the stories or narrators telling the stories. Instruct partners to select different characters/narrators and to retell and
rewrite the stories from the points of view of the selected characters/narrators.
(CCSS: RL.6.6, DOK: 2, RBT: Analyze)

Focus Standard W.6.2, W.6.2.B, W.6.2.D, W.6.2.E
W.6.2 Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection,
organization, and analysis of relevant content.
W.6.2.B Develop the topic with relevant facts, definitions, concrete details, quotations, or other information and examples.
W.6.2.D Use precise language and domain-specific vocabulary to inform about or explain the topic.
W.6.2.E Establish and maintain a formal style.

Activity: Topic and Example Sort

15 min.

Provide students with related topic cards (e.g., birds, forms of transportation) and example cards (e.g., toucan, penguin, whippoorwill,
train, boat, airplane). Direct students to group themselves by like topics and examples. Instruct students to discuss how and why
authors might include relevant facts, definitions, concrete details, quotations, or other information and examples in informative/
explanatory texts about their topics/examples. Debrief responses in the large group.
(CCSS: W.6.2.B, DOK: 2, RBT: Apply)

Activity: Style Support

15 min.

Provide three brief informative/explanatory texts with a formal style of writing. Instruct student pairs to read the texts, determine
words that best describe the writing style of the texts, and select excerpts from the texts that best demonstrate the style
identifications. In the large group, allow pairs to share style identifications and excerpts as evidence. Discuss similarities and
differences in responses. After all texts are discussed, have students reflect on how the authors establish formal writing styles using
similar and different techniques.
(CCSS: W.6.2.E, DOK: 2, RBT: Apply)
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UNIT 10
Interventions
Review the Intervention Activities and determine those you will use to support student understanding of the unit standards.

Focus Standard RI.6.7
Activity: Make It Work

15 min.

Prepare in advance information presented using a variety of media that enhances informational texts. In pairs, have students read
the informational texts without the media. Distribute the media. Instruct students to determine where in the texts the media should be
inserted to best enhance the information. Allow students to share the insertions and their reasoning with the large group in order to
receive feedback on their thinking.
(CCSS: RI.6.7, DOK: 2, RBT: Analyze)

Activity: Integration Highlights

15 min.

Provide student pairs with informational texts that include facts, details, and explanations presented visually and quantitatively. Have
pairs read the texts and highlight words and phrases that are supported by the visual and quantitative presentations. Beside each
highlighted portion, instruct students to record explanations of how the written information and the visual or quantitative information
integrate, or support each other, to form comprehensive understandings of the topics or issues. Invite student pairs to form small
groups with other pairs to debrief the annotated texts.
(CCSS: RI.6.7, DOK: 2, RBT: Analyze)

Focus Standard W.6.1, W.6.1.C, W.6.1.D, W.6.1.E
W.6.1 Write arguments to support claims with clear reasons and relevant evidence.
W.6.1.C Use words, phrases, and clauses to clarify the relationships among claim(s) and reasons.
W.6.1.D Establish and maintain a formal style.
W.6.1.E Provide a concluding statement or section that follows from the argument presented.

Activity: Relationship Options

15 min.

Provide small groups two brief body paragraphs from arguments that do not demonstrate relationships among claims and reasons.
Post two possible solutions, one that creates these relationships and one that does not. Allow group members to discuss which
solution is more effective in creating relationships among claims and reasons. Provide immediate feedback to correct or confirm
responses. Have students write original body paragraphs and possible solutions to support repeated applications of the activity.
Repeat the activity with a focus on maintaining a formal style within the body paragraphs of arguments.
(CCSS: W.6.1.C, W.6.1.D, DOK: 2, RBT: Apply)

Activity: Catch the Arguments

15 min.

Provide students with well-written arguments. Label three containers: Arguments/Claims/Reasons and Evidence, Sources,
Concluding Statements. Instruct students to cut apart the arguments or write the sentences on separate pieces of paper. Have
students place the sentences in the appropriate boxes. After sentences are sorted, invite students to pull sentences from the boxes
and verify or correct the placements. Then, have students compose effective conclusions for the content.
(CCSS: W.6.1.C, W.6.1.E, DOK: 3, RBT: Understand)
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UNIT 11
Interventions
Review the Intervention Activities and determine those you will use to support student understanding of the unit standards.

Focus Standard RL.6.3
Activity: You’re the Author

15 min.

Have students work in small groups and write brief stories. Instruct groups to exchange stories and to complete plot diagrams that
analyze how the plots unfold in a series of episodes. Invite students to return texts and plot diagrams to author groups to check for
accuracy.
(CCSS: RL.6.3, DOK: 2, RBT: Understand)

Activity: Roller Coaster Ride

15 min.

Have students fold sentence strips in half. Then, have students fold each half to meet the fold in the center to form a “W.” Read
literary texts aloud and guide students to record introductions in first sections, rising action in second sections, falling action in third
sections, and resolutions in fourth sections. Direct students to record climaxes on note cards and to draw wheels on the cards to
resemble roller coaster cars. Instruct students to place sentence strips on desks in the shape of plot diagrams and ride the roller
coasters with the climax cards. As the roller coasters pass each plot element, have students explain how the plots unfold in a series
of episodes.
(CCSS: RL.6.3, DOK: 2, RBT: Analyze)

Focus Standard L.5.2.A
L.5.2.A Use punctuation to separate items in a series.

Activity: Do You See What I See?

15 min.

Announce to students that they will use their surroundings (the classroom, an outdoor space) as the topic to compose sentences
based on these instructions: Use commas to separate three items in a series. Use commas to separate four items in a series. Use
commas to separate phrases or clauses of a specified length. Use commas to separate gerunds used as the subject of a
sentence. Use semicolons between lists that require commas to separate items in a series of series. After each prompt, ask
students to display their written examples and allow peers to confirm accuracy or to make needed corrections.
(CCSS: L.5.2.A, DOK: 1, RBT: Apply)

Activity: Correct with Commas

15 min.

Direct students to locate three sentences that use commas to separate items in a series. Instruct students to write the sentences on
sentence strips, omitting the commas. Post the sentences on classroom walls. Assign students three sentence strips and instruct
them to insert the commas where they belong. Discuss each sentence in the large group to confirm accuracy of the placement of
the commas.
(CCSS: L.5.2.A, DOK: 1, RBT: Apply)

Illegal to Copy

103

UNIT 12
Interventions
Review the Intervention Activities and determine those you will use to support student understanding of the unit standards.

Focus Standard RI.6.5
Activity: Cube Structure

15 min.

Have small groups of students prepare cubes labeled Sentence, Paragraph, Chapter, Section, Heading, Graphic. Instruct first group
members to roll the cubes and scan textbooks to locate the rolled features and explain to the small groups how the features impact
the meaning of the content. Continue play until all group members have participated multiple times.
(CCSS: RI.6.5, DOK: 2, RBT: Analyze)

Activity: Text Structure Reflection

15 min.

Have students read informational texts about content-specific topics. Direct students to annotate the texts using these instructions:
At the top of the text, identify and record the organizational pattern. Throughout the text, highlight sentences that support the
identification of the organizational pattern. At the end of the text, record an explanation for how the highlighted sentences
contribute to the paragraphs and to the overall structure of the text. Have students form small groups and discuss the
effectiveness of the organizational patterns in regard to the development of the topic and the ideas. Instruct students to compose
individual reflections based on their learning and the small group discussions.
(CCSS: RI.6.5, DOK: 2, RBT: Analyze)

Focus Standard L.6.1.D
L.6.1.D Recognize and correct vague pronouns (i.e., ones with unclear or ambiguous antecedents).

Activity: I Found It!

15 min.

Provide a variety of locally published texts such as campus newspapers and neighborhood newsletters. In small groups, have
students circle uses of the word it and continue scanning until ten uses have been circled. Instruct students to determine if the uses
of the pronouns are clear or unclear, drawing arrows to particular words and ideas in the sentences that provide clarity or confusion.
Have students rewrite sentences that are unclear. In the large group, ask groups to share examples of unclear uses of it and
revisions that resulted in clarity for the sentences.
(CCSS: L.6.1.D, DOK: 1, RBT: Apply)

Activity: Highlights, Arrows, and Squiggly Lines

15 min.

Have student pairs select brief literary texts. Have students highlight the pronouns and draw arrows to the nouns they rename. Then,
ask students to identify other nouns in the sentences that the pronouns do not rename and to draw squiggly lines through these
nouns. Instruct students that in the process of reviewing all the nouns in the sentences, they might discover vague pronouns and
antecedents, those with unclear or ambiguous connections. Ask students to revise these identified sentences to provide clear
pronoun-antecedent agreement. In the large group, allow pairs to share original sentences with vague pronouns and to discuss the
revisions.
(CCSS: L.6.1.D, DOK: 1, RBT: Apply)
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UNIT 13
Interventions
Review the Intervention Activities and determine those you will use to support student understanding of the unit standards.

Focus Standard RL.6.5
Activity: Poetic Effects

15 min.

Have students work in small groups and read assigned narrative or lyric poems, numbering the stanzas. Instruct students to analyze
the arrangements of the lines in the stanzas and record explanations for how the stanzas contribute to the development of the
themes, settings, or plots of the narrative poems or for how the stanzas contribute to the development of the themes or topics of the
lyric poems. Allow groups to share and defend findings in the large group.
(CCSS: RL.6.5, DOK: 2, RBT: Analyze)

Activity: Poetry Pieces

15 min.

In advance, prepare poems by writing the lines of poems on separate strips. Have students work in pairs to order lines and group
them in stanzas by analyzing rhyme scheme, line length, punctuation, and meaning. Provide students with copies of the original
poems to compare to their arranged versions. Ask students to discuss the similarities and differences between the two poems and
to analyze how individual lines or stanzas support the overall structure of the poems.
(CCSS: RL.6.5, DOK: 2, RBT: Analyze)

Focus Standard W.6.2, W.6.2.A, W.6.2.C, W.6.2.F
W.6.2 Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection,
organization, and analysis of relevant content.
W.6.2.A Introduce a topic; organize ideas, concepts, and information, using strategies such as definition, classification, comparison/
contrast, and cause/effect; include formatting (e.g., headings), graphics (e.g., charts, tables), and multimedia when useful to aiding
comprehension.
W.6.2.C Use appropriate transitions to clarify the relationships among ideas and concepts.
W.6.2.F Provide a concluding statement or section that follows from the information or explanation presented.

Activity: Organization Collaboration

15 min.

Provide small groups of students with topics and organizational strategies (e.g., introduction, transitions, conclusion). Assign
informational writing prompts to groups. Include both topics and organizational strategies as requirements of the prompts. Direct
groups to discuss the strategies, to write assigned texts as individuals, and to collaborate to compose final versions of the essays.
(CCSS: W.6.2.A, W.6.2.C, W.6.2.F, DOK: 2, RBT: Apply)

Activity: Coherent Reflection

15 min.

Provide small groups of students with texts that demonstrate exceptional clarity. Have students highlight and annotate the words,
phrases, and ideas that exemplify clarity as they provide transitions and establish the relationships among ideas and concepts.
Encourage groups to clearly articulate and annotate the strategies authors used to achieve clarity in the texts. Challenge individual
students to write reflections in which they consider what they have learned about clarity and how they might apply the learning to
future writing experiences.
(CCSS: W.6.2.C, DOK: 2, RBT: Apply)
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UNIT 14
Interventions
Review the Intervention Activities and determine those you will use to support student understanding of the unit standards.

Focus Standard RL.6.1
Activity: Chart the Info

15 min.

Prepare questions that require both explicit and inferential thinking about literary texts. Have students create three-column charts
labeled Answer, Evidence from Text, So What? Following readings of the texts, pose the questions orally or visually and have
students record answers to the questions in Answer columns, text evidence to support the answers in Evidence from Text columns,
and inferences based on the text evidence in So What? columns. Allow students to debrief responses with partners.
(CCSS: RL.6.1, DOK: 2, RBT: Understand)

Activity: Inference Equations

15 min.

Post the statement What I Read Plus What I Know Equals Inferencing. After reading literary texts, have students complete inference
equation statements, using the posted statement as a frame. Have students share statements in the large group.
(CCSS: RL.6.1, DOK: 3, RBT: Understand)

Focus Standard L.6.1.A
L.6.1.A Ensure that pronouns are in the proper case (subjective, objective, possessive).

Activity: Case the Pronouns

15 min.

Post chart papers labeled Subjective, Objective, Possessive. Have students read literary and informational texts and record
subjective, objective, and possessive pronouns on sticky notes. Have students post sticky notes on the appropriate charts. In the
large group, discuss sticky note placement for accuracy and synthesize tips for remembering the uses and distinctions of these
pronoun cases.
(CCSS: L.6.1.A, DOK: 1, RBT: Apply)

Activity: All about Pronouns

15 min.

Ask students to brainstorm pronouns and post their responses. Support students as they sort the pronouns in categories by case
(e.g., subjective, objective, possessive). Assign lists of pronoun categories to small groups of students. Instruct the groups to
research information about the pronoun cases and prepare to teach the large group. Require students to include definitions of the
pronoun cases, examples, and visual displays to post for references for review and reinforcement after the lessons.
(CCSS: L.6.1.A, DOK: 1, RBT: Apply)
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UNIT 15
Interventions
Review the Intervention Activities and determine those you will use to support student understanding of the unit standards.

Focus Standard RI.6.2
Activity: Funny Summary

15 min.

Have students read informational texts, highlighting central ideas. Direct students to create comic strips based on the highlighted
central ideas. Instruct students to trade comic strips with partners and to write summary paragraphs that maintain meaning and
logical order based on the partners’ comic strips.
(CCSS: RI.6.2, DOK: 2, RBT: Understand)

Activity: The XYZ of the Central Idea

15 min.

After reading informational texts, provide students with these sentence starters: In the introduction, the author says X (central idea)
about __________(topic), then suggests Y (how the central idea develops), finally stating Z (how the central idea develops) about
__________(topic) in the conclusion. In the large group, invite students to use the sentences to debrief the development of the
central ideas in the texts.
(CCSS: RI.6.2, DOK: 2, RBT: Understand)

Focus Standard W.6.3, W.6.3.B, W.6.3.D, L.6.3.A
W.6.3 Write narratives to develop real or imagined experiences or events using effective technique, relevant descriptive details, and
well-structured event sequences.
W.6.3.B Use narrative techniques, such as dialogue, pacing, and description, to develop experiences, events, and/or characters.
W.6.3.D Use precise words and phrases, relevant descriptive details, and sensory language to convey experiences and events.
L.6.3.A Vary sentence patterns for meaning, reader/listener interest, and style.

Activity: The Picture Is in the Details

15 min.

Select excerpts from narrative texts that are descriptive and that use sensory language. Ask students to listen as you read aloud the
excerpts. Pause while reading and ask students to sketch the scenes and to note how the authors’ uses of descriptive details and
sensory language help them visualize the scenes. Encourage students to recall/cite specific details and sensory language that help
form the images. Guide students to understand the relationships between the descriptive details and sensory language and the
effect they have on influencing the action, experiences, and events of the texts.
(CCSS: W.6.3.D, DOK: 2, RBT: Apply)

Activity: Narrative Technique Choices

15 min.

Have small groups of students self-select narrative texts. Ask students to identify effective examples of dialogue, pacing, and
description that help develop experiences, events, and/or characters in the narratives. Provide guiding questions to support student
identifications: What does the author want the reader to know about experiences, events, and/or characters from (dialogue/
pacing/description)? OR What does the author reveal about the experiences, events, and/or characters from (dialogue/pacing/
description)? Debrief responses in the large group. Encourage students to reflect on how these narrative techniques impact and
influence the reader’s understanding of the texts. Repeat the activity with a focus on sentence patterns, including the importance of
using a variety of sentence patterns to add meaning, interest, and style to narrative texts.
(CCSS: W.6.3.B, L.6.3.A, DOK: 2, RBT: Apply)
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UNIT 16
Interventions
Review the Intervention Activities and determine those you will use to support student understanding of the unit standards.

Focus Standard RI.6.9
Activity: Paired Perspectives

15 min.

Divide the class in two groups. Have Group A read an autobiography and Group B read a biography about the same person. Instruct
students to form pairs with partners from the opposite group. Direct students to discuss the similarities and differences between the
information presented in the texts. Ask partners to write synthesis statements of their discussions. Have student pairs share their
statements with the large group.
(CCSS: RI.6.9, DOK: 3, RBT: Analyze)

Activity: Subject Analysis Web

15 min.

After reading brief autobiographical and biographical texts about the same person, have students
complete Subject Analysis Web graphic organizers for each text. In the large group, have
students share information from the organizers and discuss similarities and differences between
the ways the subjects are presented in the texts.
(CCSS: RI.6.9, DOK: 3, RBT: Analyze)

Focus Standard W.6.3, W.6.3.B, W.6.3.D, W.6.3.E
W.6.3 Write narratives to develop real or imagined experiences or events using effective technique, relevant descriptive details, and
well-structured event sequences.
W.6.3.B Use narrative techniques, such as dialogue, pacing, and description, to develop experiences, events, and/or characters.
W.6.3.D Use precise words and phrases, relevant descriptive details, and sensory language to convey experiences and events.
W.6.3.E Provide a conclusion that follows from the narrated experiences or events.

Activity: Structure Strategies

15 min.

Prepare brief narrative texts by cutting apart sentences and deleting the conclusions. Distribute the prepared narratives to small
groups of students. Direct groups to use knowledge of the organization of texts, including narrative techniques to place the
sentences in correct order. Then, instruct students to write appropriate conclusions for the assembled paragraphs. Provide groups
with the original narratives and have students compare original and assembled texts.
(CCSS: W.6.3.B, W.6.3.E, DOK: 2, RBT: Apply)

Activity: Improve with Language

15 min.

Provide pairs of students with narratives that lack descriptive details and sensory language. Guide pairs to brainstorm words that
would better capture the action and convey the experiences and events of the narratives. Have pairs incorporate the most
appropriate descriptive details and sensory language into the narratives. Allow pairs to share the revised narratives in the large
group.
(CCSS: W.6.3.D, DOK: 2, RBT: Apply)
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UNIT 17
Interventions
Review the Intervention Activities and determine those you will use to support student understanding of the unit standards.

Focus Standard RL.6.9
Activity: Analyzing the Features

15 min.

Have pairs of students read two literary texts in different forms or genres and prepare three-column charts labeled Title of Text 1,
Similarities, Title of Text 2. In Similarities columns, have students record features that are similar between the two texts. In remaining
columns, have students record differences for the noted features. Ask student pairs to join other pairs and debrief findings about the
similarities and differences in the texts.
(CCSS: RL.6.9, DOK: 3, RBT: Analyze)

Activity: Partners in Context

15 min.

Prepare or choose two literary texts of different forms or genres. Organize students in pairs and have Partners A read first texts and
have Partners B read second texts. Instruct students to retell the stories to partners and use Venn diagrams to record similarities and
differences of the themes, settings, characters, plot events, and points of view. Ask all Partners A and all Partners B to form groups
and debrief responses from the Venn diagrams.
(CCSS: RL.6.9, DOK: 3, RBT: Analyze)

Focus Standard L.6.1.E
L.6.1.E Recognize variations from standard English in their own and others’ writing and speaking, and identify and use strategies to
improve expression in conventional language.

Activity: Variation Revisions

15 min.

Provide small groups of students brief paragraphs from rough drafts of recent writing assignments that contain examples of
variations from standard English and examples of limited expressions of meaning (e.g., limited expression of meaning, incomplete
sentences, incorrect subject-verb agreement, inconsistent verb tense, incorrect spelling, capitalization, punctuation). Have small
groups work together to identify, circle, and label the variations and limited expressions of meaning in the drafts. In the large group,
display a T-chart labeled Variation/Limited Expression, Revision. Have groups suggest sentences with examples of variations and
limited expressions of meaning and record in the Variation/Limited Expression column. Guide students to consider corrections or
strategies to revise or improve the sentences so that standard English is evident and expression is clear and record revisions in the
Revision column.
(CCSS: L.6.1.E, DOK: 2, RBT: Apply)

Activity: That’s Standard

15 min.

Provide samples of student writing and ask students to read the texts to locate examples of variations from standard English. Have
students create two-column charts labeled Nonstandard English, Correction. Instruct students to complete charts by recording
identified sentences that contain variation from standard English in Nonstandard English columns. Direct students to provide the
corrected sentences using standard English in Correction columns. After students complete the charts, ask them to determine
similarities and differences and to develop strategies for improving expression in conventional language. Extension: Encourage
students to listen for uses of nonstandard English throughout the day and to record examples to discuss the following day.
(CCSS: L.6.1.E, DOK: 2, RBT: Apply)
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UNIT 18
Interventions
Review the Intervention Activities and determine those you will use to support student understanding of the unit standards.

Focus Standard RL.6.3
Activity: Sticky Note Webs

15 min.

Have students read stories with multiple characters. Instruct students to use sticky notes to record descriptions of how characters
respond and/or change throughout the series of episodes in the plots of the stories. Post webs with centers labeled with the texts’
titles and extensions labeled with the characters’ names. Allow students to affix their sticky notes to the appropriate extensions.
Debrief student responses in the large group.
(CCSS: RL.6.3, DOK: 2, RBT: Analyze)

Activity: Response Roundup

15 min.

Have students read literary texts. During reading, guide students to identify and highlight characters’ responses or changes during
the plot events of the texts. Allow students to share highlighted portions with the large group. Have classmates agree or disagree
with the shared portions using specified gestures and provide reasons for the agreement or disagreement.
(CCSS: RL.6.3, DOK: 2, RBT: Analyze)

Focus Standard W.6.1, W.6.1.B, W.6.1.C, W.6.1.D
W.6.1 Write arguments to support claims with clear reasons and relevant evidence.
W.6.1.B Support claim(s) with clear reasons and relevant evidence, using credible sources and demonstrating an understanding of
the topic or text.
W.6.1.C Use words, phrases, and clauses to clarify the relationships among claim(s) and reasons.
W.6.1.D Establish and maintain a formal style.

Activity: Who’s with Me?

15 min.

Have students brainstorm issues for which there are differing views. Allow small groups of students to select issues, form and record
clear claims, provide and record reasons and evidence to support the claims, and identify and record sources that support the
reasons and evidence. Have students share recorded information in the large group. Challenge: Repeat the activity, asking small
groups to use opposing viewpoints.
(CCSS: W.6.1.B, DOK: 2, RBT: Apply)

Activity: Focus on Feedback

15 min.

Ask students to write brief texts in which they state claims and support the claims with clear reasons and relevant evidence,
including using the strategies of employing formal style and of establishing clear relationships among ideas. Have students
exchange texts with partners and provide feedback to partners by completing these sentences frames: Your claim is (clear/unclear)
because ___. Your reason/evidence that ___ (does support/does not support) your claim because ___. Your (claim/reasons/
evidence) could be improved by ___. Your relationships among claims and reasons could be clarified by ___. (This sentence)
does not maintain a formal style because ___. Instruct original writers to use a different color ink to revise texts based on the
feedback. In the large group, have students display texts and share one or more specific examples of feedback that supported
improving the texts.
(CCSS: W.6.1.B, W.6.1.C, W.6.1.D, DOK: 2, RBT: Apply)
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UNIT 19
Interventions
Review the Intervention Activities and determine those you will use to support student understanding of the unit standards.

Focus Standard RI.6.8
Activity: Editorial Evidence

15 min.

Instruct student pairs to use print or digital newspapers to locate editorial articles on topics of interest. Have students gather three
colors of highlighters or marking tools. Instruct pairs to identify claims and reasons that are supported with evidence by highlighting
claims and reasons in the first colors of highlighters and evidence for the claims or reasons in the second colors of highlighters.
Instruct pairs to identify claims and reasons that are not supported with evidence by highlighting the claims and reasons in the third
colors of highlighters. Ask students to use additional print and digital sources to locate evidence that might be used to support the
claims and reasons that are not adequately supported. Check the work of pairs and provide feedback that confirms accuracy and
corrects misconceptions.
(CCSS: RI.6.8, DOK: 3, RBT: Analyze)

Activity: Which Product Would You Buy?

15 min.

Display two advertisements for similar products. While observing the ads, direct students to determine and record the purposes of
the commercials, the claims the commercials propose, and the reasons and evidence used to support the claims. Then, have
students determine which of the products they would purchase and include reasons for the choices using the recorded information.
(CCSS: RI.6.8, DOK: 3, RBT: Analyze)

Focus Standard L.6.2.A
L.6.2.A Use punctuation (commas, parentheses, dashes) to set off nonrestrictive/parenthetical elements.

Activity: Correct with Commas

15 min.

Post sentences that include nonrestrictive/parenthetical elements that require punctuation. Invite students to correct the sentences
using tools or sticky notes to insert commas, parentheses, or dashes in appropriate places. Require students to explain the reasons
for the punctuation and support for the location where the punctuation marks are inserted. Allow classmates to provide feedback to
correct or confirm responses.
(CCSS: L.6.2.A, DOK: 1, RBT: Apply)

Activity: Stand Up for Commas

15 min.

Read sentences that have nonrestrictive/parenthetical elements that require punctuation. Direct students to stand when they hear
words that should be followed by punctuation marks. After students respond to the oral activity, display the sentences without
punctuation and instruct students to edit the sentences by rewriting them and inserting commas, parentheses, and dashes. Allow
student pairs to debrief sentences to confirm accuracy or to make corrections.
(CCSS: L.6.2.A, DOK: 1, RBT: Apply)
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UNIT 20
Interventions
Review the Intervention Activities and determine those you will use to support student understanding of the unit standards.

Focus Standard L.6.5, L.6.5.A, L.6.5.B, L.6.5.C
Activity: Sticky Posters

15 min.

Assign types of figurative language and figures of speech to small groups of students. Direct groups to design and create posters
that display the types, definitions, examples, and purposes within texts. Allow students to participate in a Gallery Walk to learn and
review the terms. As additional examples are identified during independent reading, encourage students to record those examples
on sticky notes and to attach to the appropriate posters. Repeat the activity with a focus on the relationships between words, such
as cause/effect, part/whole, item/category, that allow for understandings of word meanings.
(CCSS: L.6.5, L.6.5.A, L.6.5.B, DOK: 2, RBT: Analyze)

Activity: Connotative Line Up

15 min.

Select sets of words that are appropriate for a lesson on connotative meanings (e.g., gaunt, skinny, slender, slim, thin, fit). Prepare in
advance by writing the words and denotative meanings on note cards. Distribute the sets of word cards to small groups. Instruct
group members to hold cards and physically arrange themselves in order from most negative to most positive. Have groups display
and support their arrangements while remaining students evaluate the order of the cards.
(CCSS: L.6.5.C, DOK: 2, RBT: Analyze)

Focus Standard L.6.1.B
L.6.1.B Use intensive pronouns (e.g., myself, ourselves).

Activity: Intensive Short Stories

15 min.

Ask students to brainstorm intensive pronouns and post them. Guide students in a discussion of how and why intensive pronouns
are used in texts. Have student pairs compose short stories that incorporate all of the listed intensive pronouns. Allow pairs to share
short stories with the large group and discuss whether the intensive pronouns were used accurately. Repeat the activity with
nominative case and objective case pronouns.
(CCSS: L.6.1.B, DOK: 1, RBT: Apply)

Activity: The Rule Book

15 min.

Ask students to create grammar books that teach about intensive pronouns. Have students create pages for each of the intensive
pronouns (myself, yourself, herself, himself, itself, ourselves, yourselves, themselves). Have students follow these directions: Page 1:
Provide and explain the rules for using intensive pronouns correctly. On the top half of pages 2-9: Provide an incorrect example
sentence that uses the intensive pronoun, including an explanation of why the usage of the intensive pronoun is incorrect. On the
bottom half of pages 2-9: Provide a correct example sentence that uses the intensive pronoun, including an explanation of why the
usage of the intensive pronoun is correct. Allow students to complete books and share and compare responses in small groups to
confirm accuracy or to correct misunderstandings.
(CCSS: L.6.1.B, DOK: 1, RBT: Apply)
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