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Standards Mastery through Critical Thinking
Help Students Rise to the Challenge
Activities to engage and accommodate all learners
Critical thinking integrated into every activity
Varied assessment items and question formats

New

Robust Instructional Management Platform
designed to support data-informed instruction and
promote student mastery of content

7
LEVEL

SAMPLE
2020–21 SY

ThinkUp! ELA introduces the focus CCSS and the
9 Traits of Critical Thinking™ that support students as
they learn, practice, and master CCSS concepts.

Traits

of Critical
Thinking

We are pleased to introduce ThinkUp! ELA Teacher and Student Editions.
We have developed this product to support your instruction of the ELA CCSS.
This sample version offers you a review of the content to develop
an understanding of what our resource provides for you and your students.
A
 ssures that 100% of the CCSS for ELA are
addressed with evidence-based strategies that
help teachers scaffold high-quality instruction.
Includes activities that stimulate critical thinking
as evidenced by Depth of Knowledge and
Revised Bloom’s Taxonomy coding.
O
 ffers literary texts as well as informational
texts that promote cross-curricular connections
across content areas.
P
 rovides recursive practice for reading and
language standards as well as composition
practice.

Call us at 844-452-4341 to implement ThinkUp! in your classroom.
Learn more at mentoringminds.com/think-up.

O
 ffers units that are organized by focus CCSS
with explanations of the standards to support
planning and instruction and to align with your
ELA scope and sequence.
D
 igital-only and Bundle purchases include
access to our new comprehensive K–12 platform
that addresses every step in the learning
journey—bringing the ThinkUp! Standards
Mastery System fully into the digital realm and
weaving the 9 Traits of Critical Thinking™ into
every aspect of instruction.
This sample contains the following
content from ThinkUp! ELA, Level 7:
Table of Contents Teacher Edition
Unit 13 Teacher Edition
Unit 13 Student Edition
The final content may contain slight changes or revisions
that are not yet reflected in this sample version.

TEACHER EDITION

TEACHER EDITION

Unit 17

Making Science Fun Through Comics

152
CCSS Focus RI.7.3 INFORMATIONAL: Informational Text.......................................................................................................
Unit 18

Escape

161
CCSS Focus RL.7.2 LITERATURE: Science Fiction................................................................................................................
Unit 19

The Magic Bottles

171
CCSS Focus RL.7.3 LITERATURE: Drama............................................................................................................................

Table of Contents

Unit 20

The Rainbow Mountains of Danxia

180
CCSS Focus RI.7.4, L.7.4, A, B, C, D INFORMATIONAL: Informational Text..............................................................................

Find Unit Pre-Assessments at www.mentoringminds.com/support.

Teacher Resources
Unit 1
Unit 2

The Pathless Trail
1
CCSS Focus RL.7.6 LITERATURE: Adventure Story......................................................................................................................................................

206
Skill-Based Literature ......................................................................................................................................................

A Farewell Address

219
Glossary ......................................................................................................................................................

10
CCSS Focus RI.7.7 INFORMATIONAL: Speech......................................................................................................................................................
Unit 3

192
CCSS Frequency Chart ......................................................................................................................................................

Rethinking School Culture and Competition
19
CCSS Focus RI.7.8 INFORMATIONAL: Argument......................................................................................................................................................

Unit 4
Unit 5

Jan Street Chase and Simon Lee: The Old Huntsman
28
CCSS Focus RL.7.4 LITERATURE/LITERATURE: Humorous Story/Poem......................................................................................................................................................
Five Children and It
38
CCSS Focus RL.7.1 LITERATURE: Fantasy......................................................................................................................................................

Unit 6

Buffalo Soldiers and Mark Matthews, the Oldest (and Youngest) Buffalo Soldier
47
CCSS Focus RI.7.9 INFORMATIONAL/INFORMATIONAL: Informational Text/Informational Text......................................................................................................................................................

Unit 7

The Knight of the Kitchen
57
CCSS Focus RL.7.5 LITERATURE: Drama......................................................................................................................................................

Unit 8

How Decius Mus Saved Rome
67
CCSS Focus RL.7.7 LITERATURE: Legend......................................................................................................................................................

Unit 9

The Channel Tunnel and The Langkawi Sky Bridge
78
CCSS Focus RI.7.5 INFORMATIONAL/INFORMATIONAL: Informational Text/Informational Text......................................................................................................................................................

Unit 10

Eulogy and Winter Games
87
CCSS Focus RL.7.5 LITERATURE/LITERATURE: Poem/Poem......................................................................................................................................................

Unit 11

The Wonder Island Boys: The Mysteries of the Caverns
96
CCSS Focus RL.7.3 LITERATURE: Mystery......................................................................................................................................................

Unit 12

Scott Joplin, the King of Ragtime
105
CCSS Focus RI.7.1 INFORMATIONAL: Informational Text......................................................................................................................................................

Unit 13

Lin-Manuel MIranda and Why You Should Read Biographies and Autobiographies
114
CCSS Focus RI.7.6 INFORMATIONAL/INFORMATIONAL: Informational Text/Argument......................................................................................................................................................

Unit 14

The Six-Triple Eight and Far from Home
123
CCSS Focus RL.7.9 INFORMATIONAL/LITERATURE: Informational Text/Historical Fiction......................................................................................................................................................

Unit 15

The Sea Women of Korea
133
CCSS Focus RI.7.2 INFORMATIONAL: Informational Text......................................................................................................................................................

Unit 16

Sons of the Sun God
142
CCSS Focus L.7.5, A, B, C LITERATURE: Myth......................................................................................................................................................

TEACHER EDITION

UNIT 13
Clarifying the Standard
Review the following information to clarify the CCSS before planning instruction.
FOCUS STANDARD

RI.7.6 Determine an author’s point of view or purpose in a text and analyze how the author distinguishes his or her position
from that of others.

The points of view expressed by authors of informational texts are based on the authors’ opinions, positions, perspectives, or
viewpoints on the topics or issues. Authors choose the information to share and the techniques to use to present the supporting
evidence, including reasons, facts, and details, for the topics or issues. Readers determine authors’ points of view on topics or
issues by analyzing how the author conveys the information in the text.
Authors of informational texts have particular purposes for writing. Some texts are intended to inform readers about topics, while
others are intended to advocate for or against issues. Other texts answer questions; describe people, places, or things; or explain
why events happened or how objects work. It is important that students analyze how authors distinguish their positions from
others in order to recognize that authors may have biases that influence the presentations of facts in the texts. Indeed, some texts
that appear to be written to inform are actually argumentative texts in disguise. To be discerning readers, students become adept
at recognizing the subtle differences between authors’ purposes in order to determine the positions advocated by the authors.
Authors’ language often provides the clues necessary to determine purposes of the texts. If authors choose highly emotive words
that dramatically impact the positive or negative tone of the texts, those authors might be writing to advocate for or against issues
rather than to strictly inform, answer questions, describe, or explain topics.
Support students as they answer these questions to determine an author’s point of view of the topic or issue in an informational
text.

•
•
•
•
•
•
•

How is the central idea about the topic or issue conveyed by the author?
What is the author’s position on the topic or issue?
What is the author’s purpose for writing the text?
How does the author use facts, details, and examples to support his or her thinking about the topic or issue?
How does the author use language to communicate ideas?
How does the author’s experience and involvement with the topic or issue affect his or her point of view?
Does the information seem to have a position that supports one line of thinking rather than another position?

Support students as they complete these activities to explain how authors convey their points of view and purposes in
informational texts.

•
•

Guide students through a Purpose Scavenger Hunt. Have students draw cards labeled with specific purposes (e.g., answer a
question, argue, describe, explain how or why, inform). Allow students to use print and digital resources to locate informational
texts that fulfill the purposes. Require students to support their determinations using textual evidence.
Have students read informational texts and create graphic organizers that identify relationships among the topics or issues;
the central ideas or claims; the facts, details, and examples to support the central ideas or claims; and the language used to
communicate that information. Based on the evidence recorded on the graphic organizers, invite students to share
determinations of authors’ points of view and purposes, citing textual evidence.
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STUDENT EDITION

UNIT 13
Pre-Assessment

15 min.

Assign the Pre-Assessment for Unit 13. Using the Think Aloud strategy, guide students in an item-specific discussion, considering
correct/incorrect responses and addressing misconceptions and common errors. Use the information to plan instruction.

Standard Learning Target (student edition page 205)

Unit 13

Unit 13
STANDARD LEARNING TARGET

5 min.

Post and discuss the CCSS Learning Target so that students have a clear understanding of the intended outcome of the unit.
I will determine an author's point of view or purpose in a text and analyze how the author distinguishes his or her position
from that of others.

Critical Thinking Traits Formative Assessment (student edition page 205)

Name: _________________________________

I will determine an author's point of view or purpose in a text and analyze how the author
distinguishes his or her position from that of others.

10 min.

Read each trait statement and ask students to provide examples of experiences and situations in which they have used the
traits. Assess student understanding of each trait using the prompt and the suggested responses.

Focus for 9 Traits of Critical Thinking™

Link: I apply knowledge to reach new understandings.

Link: I apply knowledge to reach new understandings.

When you link, you recognize relationships among authors’ words and their points of view, positions, and

When you link, you recognize relationships among authors’ words and their points of view,
positions, and purposes of texts.

purposes of texts.
What questions might you ask yourself to make connections between authors’ words and their points of view,
positions, and purposes of texts?

What questions might you ask yourself to make connections between authors’ words and their
points of view, positions, and purposes of texts?

Student responses might include: I ask myself: What information do the authors include or exclude? What does
that say about their points of view, positions, or purposes? What do the authors believe? How do I know? How
do the authors describe ___? Why do I think the authors chose these words to describe ___? What are the
intended purposes of the texts?

Examine: I use a variety of methods to explore and to analyze.
Examine: I use a variety of methods to explore and to analyze.
When you examine, you look closely at texts to determine how authors’ points of view, positions, and purposes
are conveyed, including how the authors distinguish their points of view, positions, and intended purposes from
those of others.

When you examine, you look closely at texts to determine how authors’ points of view, positions,
and purposes are conveyed, including how the authors distinguish their points of view, positions,
and intended purposes from those of others.
What tools might you use to examine authors’ points of view, positions, and intended purposes of
texts?

What tools might you use to examine authors’ points of view, positions, and intended purposes of texts?
Student responses might include: I use four-column charts labeled Point of View, Position, Purpose, Text
Evidence to examine and note details about authors’ points of view, positions, and purposes supported by
evidence in the texts.

Create: I use my knowledge and imagination to express new and innovative ideas.
Create: I use my knowledge and imagination to express new and innovative ideas.

Collaborate: I work with others to achieve better outcomes.
Collaborate: I work with others to achieve better outcomes.
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TEACHER EDITION

STUDENT EDITION
Name: _________________________________

UNIT 13

Unit 13

Guided Instruction (student edition pages 206-209)

45 min.

Review Reader Tips
Read aloud the Reader Tips. Emphasize the bold words and have students use the ThinkUp! ELA Student Edition Glossary to locate
meanings of the words. Ask students to read glossary definitions. Discuss and provide examples of the words.

•
•
•
•
•

analyze – to learn the nature and relationship of the parts of something by a close and careful examination
author – a person who writes a literary or informational text
determine – to come to a decision by investigation or reasoning
point of view – the position or perspective from which an author writes a text, a narrator tells a story, or a speaker presents a
position – an author’s viewpoint or opinion on a topic or issue
purpose – the intended goal of a written text or an oral presentation; the reason an author writes a text
text – the words in a written passage; a single passage

Model Reading and Thinking
Read aloud the text “Gauchos” as follows:

•
•

Authors write informational texts for specific purposes. An author’s purpose is the reason he or she writes
a text. In informational texts, the purpose is typically to share facts, ideas, and perspectives about a topic.
Authors might do this by:
• answering questions about the topic.
• explaining or describing facts and details about the topic.
• sharing and supporting opinions about the topic.

distinguish – to notice or to recognize as different
poem

•
•
•

Reader Tips

Before reading, ask students: What is the topic of the text?
During reading, stop to ask students: What is the author’s purpose in this section of text? What perspective does the author

Authors have a point of view about the topics they write about. The point of view is how authors think and
feel about their topics. Sometimes, authors take a position on topics or issues. This means that the authors
have specific opinions or viewpoints to communicate to readers. Authors might want to convince readers to
agree with their points of view or to take particular actions after reading texts. Readers can determine
authors’ points of view on topics or issues based on how the facts, details, reasons, and supporting
evidence are presented.
In addition to clarifying their own positions about topics or issues, authors distinguish their own
positions from those of others who write about the same topics. They might do this by presenting different
facts, information, or ideas about the topics. Readers carefully analyze the central ideas and supporting
evidence authors present to contrast the positions of different authors on the same topics.

share about the topic?

•

After reading, ask students: What is the purpose of this text? What point of view about gauchos does the author convey in the

Use this graphic organizer when determining an author’s point of view and purpose in a text.

text?

Gauchos
by Murray Billings
South America has its own version of cowboys: gauchos. Gauchos were skilled, brave horsemen
who roped horses and herded cattle on the grassy plains of Argentina, Uruguay, and other South
American countries.
Like North American cowboys, gauchos spent most of their lives on horseback. Both depended on
hats and boots for protection in harsh environments. However, the clothing worn by gauchos was a
bit more colorful than that of cowboys. Gauchos wore long-sleeved shirts belted over loose, baggy
pants. Blanket-like squares of cloth called ponchos were worn over the gauchos’ shoulders.
Like cowboys, gauchos used lassos to rope horses and cattle. However, they also carried
boleadoras. This weapon consisted of three leather-wrapped stones that dangled from straps. To
conserve artillery for protection from large predators, gauchos threw boleadoras at small animals to
capture them for food.

When you read informational texts, think about these questions as you determine an author’s point of view
and purpose for writing the text.

In 1872, an Argentinian writer produced an epic poem, “El Gaucho,” that celebrated the lives of
gauchos. The hero is a bold, clever gaucho who fights corruption and injustice. The poem helped
transform gauchos into beloved folk heroes. Although the heyday of gauchos has long since
passed, South Americans still take great pride in this symbol of courage and independence.
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What topic or issue is presented in the text?
What central idea about the topic or issue is conveyed by the author?
What evidence does the author provide to support the central idea?
What is the author’s purpose for writing the text?
What is the author’s point of view on the topic or issue?
How does the author distinguish his or her point of view from that of other authors?
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STUDENT EDITION
Name: _________________________________
Unit 13

Read the text. Then answer the questions.

Gauchos

by Murray Billings
South America has its own version of cowboys: gauchos. Gauchos
were skilled, brave horsemen who roped horses and herded cattle on
the grassy plains of Argentina, Uruguay, and other South American
countries.
Like North American cowboys, gauchos spent most of their lives on
horseback. Both depended on hats and boots for protection in harsh
environments. However, the clothing worn by gauchos was a bit
more colorful than that of cowboys. Gauchos wore long-sleeved
shirts belted over loose, baggy pants. Blanket-like squares of cloth
called ponchos were worn over the gauchos’ shoulders.
Like cowboys, gauchos used lassos to rope horses and cattle.
However, they also carried boleadoras. This weapon consisted of
three leather-wrapped stones that dangled from straps. To conserve
artillery for protection from large predators, gauchos threw
boleadoras at small animals to capture them for food.
In 1872, an Argentinian writer produced an epic poem, “El Gaucho,”
that celebrated the lives of gauchos. The hero is a bold, clever
gaucho who fights corruption and injustice. The poem helped
transform gauchos into beloved folk heroes. Although the heyday of
gauchos has long since passed, South Americans still take great
pride in this symbol of courage and independence.
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STUDENT EDITION
Name: _________________________________

UNIT 13
Debrief the Items
Question 1

Unit 13

1. Which statement best expresses the author’s point of view in the text?

CCSS: RI.7.6, DOK: 2, RBT: Analyze

A. Gauchos depended on their horses to help them perform their jobs.

•
•
•
•

B. Gauchos are an important cultural symbol in several South American countries.

Read the item stem.
Ask students to discuss the key words: author’s point of view, text

C. In South America, the men who herded cattle were historically known as gauchos.

Have students read the answer choices.

D. The colorful clothing and lifestyle of gauchos led to them being celebrated in an epic poem.

Invite students to articulate a strategy for answering the item: I will consider what overall perspective the author wants the
reader to recognize.

•
•

Allow students to determine the correct answer using text evidence and logical reasoning.
Conﬁrm the answer is B and discuss this reason: The author states in paragraph 4 “South Americans still take great pride in
this symbol of courage and independence,” confirming the point of view that gauchos are an important cultural symbol.

2. This question has two parts. First, answer part A. Then, answer part B.

Question 2

Part A

CCSS: RI.7.6, DOK: 2, RBT: Analyze

•
•
•
•
•
•

What is the author’s point of view regarding gauchos?
A. Gauchos are concerned for the safety of others.

Read the item stem.
Ask students to discuss the key words: author’s point of view, sentence, supports

B. Gauchos should have greater recognition.

Have students read the answer choices.

C. Gauchos should be admired.

Invite students to articulate a strategy for answering the item: I will read the answers and determine which best states the
author’s perspective about gauchos.

D. Gauchos had difficult lives.

Allow students to determine the correct answer using text evidence and logical reasoning.

Part B

Conﬁrm the answer to Part A is C and the answer to Part B is A and discuss this reason: The author communicates the point of

Which sentence from the text best supports your answer to part A?
A. “Gauchos were skilled, brave horsemen who roped horses and herded cattle on the grassy plains of
Argentina, Uruguay, and other South American countries.”

view that gauchos should be admired because they are “skilled” and “brave.”

Question 3
CCSS: RI.7.6, DOK: 2, RBT: Analyze

•
•
•
•

B. “Both depended on hats and boots for protection in harsh environments.”

Read the item stem.
Ask students to discuss the key words: author’s purpose, paragraphs 2 and 3, explain

C. “Like cowboys, gauchos used lassos to rope horses and cattle.”

Have students read the answer choices.

D. “To conserve artillery for protection from large predators, gauchos threw boleadoras at small animals
to capture them for food.”

Invite students to articulate a strategy for answering the item: I will review the paragraphs and determine what the author
wanted to explain about gauchos.

•
•

Allow students to determine the correct answer using text evidence and logical reasoning.
Conﬁrm the answer is D and discuss this reason: In paragraphs 2 and 3, the author compares and contrasts gauchos and
North American cowboys.

Reflection

3. The author’s purpose in paragraphs 2 and 3 is to explain the
A. skills that gauchos needed to do their jobs.

Read aloud the prompts. Have students debrief in the large group, in small groups, or with partners.
Reﬂection on My Learning
What are the most important points to remember about determining authors’ points of view, positions, and purposes for
texts? Students might answer that authors’ points of view reflect their opinions, positions, or perspectives on topics or issues.
Authors’ purposes are their reasons for writing the texts.
Reﬂection on Critical Thinking – Link and Examine
How did you use the link trait to determine the author’s purpose for writing this text? How did you use the examine trait to
identify the author’s point of view and position of this text? Students might answer that they used the link trait to make connections
between the author’s point of view and the author’s purpose for the text and that they examined the text to locate clues for
identifying the author’s point of view.
Illegal to Copy
117

B. problem that gauchos solved for South Americans.
C. changes gauchos made to the traditional outfit over time.
D. ways gauchos were similar to and different from cowboys.

208
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Name: _________________________________
Unit 13

Reflection on My Learning
What are the most important points to remember about determining authors’ points of view,
positions, and purposes for texts?

Reflection on Critical Thinking – Link and Examine
How did you use the link trait to determine the author’s purpose for writing this text? How did you
use the examine trait to identify the author’s point of view and position of this text?
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TEACHER EDITION

UNIT 13
Building Background Knowledge

20 min.

Guide students to establish a purpose for reading the assigned unit text by completing this activity: Provide age-appropriate
biographies and autobiographies for small groups of students to select from and to read. Have groups read the biographies or
autobiographies and answer these questions: When was the book published? What material is offered in the introductory portion
of the book? If there is a Table of Contents, what information does it share? Why did the author choose this subject? What is the
author’s point of view on the subject? What facts does the author include and what facts are omitted? How can you determine if
the facts presented are accurate? Would you recommend this book? Why or Why not? Invite groups to share their responses with
the large group.
(CCSS: RI.7.6, SL.7.1, SL.7.1.A, SL.7.4, SL.7.6)

Vocabulary Mastery

10 min.

Preteach the Text-Specific Vocabulary words that might interfere with student comprehension of the unit text(s). Present the CCSS
Vocabulary during the instruction of the standards.

Text-Specific Vocabulary

CCSS Vocabulary

bodega

innovators

analyze

captivated

insightful

author

chronicling

overbearing

determine

debut

portraying

distinguish

descent

predominately

point of view

empathy

prominently

position

garnered

purpose

immersed

text

Vocabulary Activities

15 min.

Use the Vocabulary Activities to support student understanding of the Text-Specific and CCSS Vocabulary.

Activity: Vocab Erase
Have students work in two teams and form lines leading to the whiteboard. Write two lists of Text-Specific or CCSS vocabulary words
on the board. On your signal, have the first student of each team move to the board, read the first word, and provide the meaning. If
correct, have students erase the words and move to the end of the lines. Note to students that the first team to erase all the words
on the list wins.
(CCSS: L.7.4.A, L.7.4.B, L.7.4.C, L.7.4.D, L.7.6)

Activity: Vocab Word Clouds
Display Text-Specific and CCSS vocabulary words. Provide small groups of students with large sheets of paper and colored markers.
Instruct students to create Word Clouds graphic organizers by writing the vocabulary words in centers of papers and by using
different colored markers to write synonyms, definitions, and descriptions of the words around the vocabulary words. Allow students
to share and display their Word Clouds.
(CCSS: L.7.4.A, L.7.4.B, L.7.4.C, L.7.4.D, L.7.6)
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Name: _________________________________

UNIT 13
Read the Text (student edition pages 210-212)

30 min.

The texts should be read more than one time and in different contexts.

Unit 13

Read the texts. Then answer the questions.

(CCSS: RI.7.10)

Lexile Analysis
Items

1060L

and 1100L

Lin-Manuel Miranda
30 min.

(student edition pages 213-218)

#

Answer

CCSS

DOK

RBT

1

B

L.7.4.A

2

Apply

2A

B

RI.7.6

2

Analyze

2B

D

RI.7.6

2

Analyze

3

B

RI.7.5

2

Analyze

4

D

RI.7.1

3

Understand

5

D

RI.7.5

2

Analyze

6

A

RI.7.6

2

Analyze

7

A

RI.7.6

2

Analyze

8

C

L.7.4.B

2

Apply

9

B

RI.7.6

2

Analyze

10

B

RI.7.6

2

Analyze

11

D

RI.7.9

3

Analyze

12

B

RI.7.6

2

Analyze

13

Answers may vary.

RI.7.6

2

Analyze

14

Answers may vary.

RI.7.6

2

Analyze

15

C

W.7.1.A

2

Apply

16

D

W.7.1.B

2

Apply

17

D

W.7.1.E

2

Apply

Reflection (student edition page 217)

10 min.

Read aloud the prompts. Have students debrief in the large group, in small groups, or with partners.
Reflection on My Learning
Why is it important to analyze how authors distinguish their points of view from the points of view of other authors? Identifying
authors‘ points of view supports readers as they compare and contrast the points of view of authors and determine why authors
might have differing points of view about common topics.
Reflection on Critical Thinking – Link and Examine
How does determining authors’ points of view, positions, and purposes help you understand texts and distinguish your point of
view from the authors’ points of view? I determine what authors believe about subjects and why authors wrote texts. I consider what
authors want readers to believe and whether my point of view is swayed by the facts and details presented by authors.
What strategies might you use to examine authors‘ points of view, positions, or purposes of texts? I identify the central ideas and
analyze texts for use of expert opinion, data, or personal anecdotes, and I identify words that indicate feelings, motivations, opinions,
or loaded language expressed by authors.
Illegal to Copy
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by Patricia Hernandez

Perhaps the only list longer than Lin-Manuel Miranda’s awards is his list of talents: composer, playwright,
singer, actor. Miranda does it all and all with enormous success!
Born in New York City in 1980, Miranda was immersed in music and dance from an early age. His parents,
who moved to New York from Puerto Rico, settled in the predominately Latino area of Manhattan known as
Inwood. There, the Miranda family’s musical interests were shaped by a variety of cultural and artistic
influences, including hip-hop, rhythm and blues, and Latin music.
While attending Wesleyan University, Miranda began
developing the music and lyrics for his first musical, In
the Heights. The production was based on a book by
Quiara Alegria Hudes, also of Puerto Rican descent.
Miranda’s stage version debuted at the Eugene O’Neill
Theater Center in Connecticut in 2005. It was moved to
Off-Broadway status in 2007. The show opened on
Broadway in 2008. The playwright’s first Broadway show
garnered four Tony Awards: Best Orchestrations, Best
Choreography, Best Score, and Best Musical. Miranda
himself played the leading role, singing and dancing his
way to stardom as Usnavi, a bodega owner who serves as
the play’s narrator. The plot highlights the heartbreaks
and hopes of the Latino community in the Washington
Heights neighborhood of New York City, a story close to
Miranda’s heart.

210

“My favorite book growing up was Chuck
Amuck by Chuck Jones. I think I bought it
as a kid because of the included flipbook: flip the pages, and Wile E. Coyote
chases the Road Runner down the
margins of the page. But it’s also one of
the most beautiful books about the
creative process I’ve ever read.”
—Lin-Manuel Miranda

Chuck Amuck: The Life and Times of an
Animated Cartoonist is the
autobiographical account of Chuck
Jones, the creator of Warner Bros.’ Road
Runner, Wile E. Coyote, Pepé Le Pew, and
Marvin Martian.
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Unit 13

Unit 13

Why You Should Read Biographies and Autobiographies

“I’m a biography buff,” Miranda says of his favorite genre. While on vacation in 2008, Miranda read
Alexander Hamilton, Ron Chernow’s biography of America’s first Secretary of the Treasury. Miranda was
captivated not only by the history but also by the historical figure, who was an immigrant. Miranda explains
in a 2016 interview, “The first inspiration of making Hamilton into a musical was when I realized he left his
island in the Caribbean because he had a chance at an education. My dad did the same thing.”

by Sven Edwards
Great people inspire others to imagine and do what may seem impossible. What better way to learn about
great people than to read great books about their lives?

Miranda set to work on the play, its music, and its lyrics right away. When Hamilton hit Broadway in 2015, it
was met with tremendous advance ticket sales. The musical, which prominently features African American
and Latino actors portraying the roles of America’s founding fathers, tells Hamilton’s story using hip-hop
and rhythm and blues. Miranda’s unique fusion of current and historical vernacular1 earned him the
Pulitzer Prize for Drama in 2016. Hamilton won a record-breaking 11 Tony Awards, including Best Book and
Score of a Musical.

Biographies provide unique perspectives about their subjects. Authors of biographies focus on chronicling
important events that shaped the lives of their subjects. They share different aspects of the subjects’ lives
based on the contexts in which they are written. For example, a biographer writing about a friend or family
member would write a completely different biography than an author writing about his subject a hundred
years later. Autobiographies, by contrast, are stories told by the people who lived the events. As a result,
autobiographies provide the most direct and insightful views of the subjects’ private lives.
People read biographies and autobiographies to glimpse into some of the greatest minds. The biographies
and autobiographies of Thomas Edison, Henry Ford, Steve Jobs, and countless others whose forethought
has enriched the world inspire readers to reach their full potential. Whether the subject’s expertise is in
politics, engineering, health sciences, or technology, anyone can be inspired by another person’s vision.
While reading about innovators is inspiring, readers can also be encouraged by those who overcame great
odds. Alexander Hamilton, William Wilberforce, Corrie ten Boom, Nelson Mandela, and many more faced
considerable challenges—personal, social, and political. But they exhibited amazing strength that
motivates readers to discover their own courage.
Biographies and autobiographies are also instructive. They offer glimpses into the thoughts, actions, and
habits of great thinkers and doers. They offer advice without being judgmental or overbearing. They make
readers feel as though they have mentors providing lessons worth learning and lessons that can be adapted
to suit their own situations.
By reading about the lives of people in different times and in different circumstances, readers learn
empathy. Autobiographies, especially, help readers appreciate differences while finding unity in similarities.
They allow readers, for a moment, to step into another person’s shoes and reflect on the experiences that
are unique to an individual.
Novels tantalize the imagination. Informational texts document historical facts. And certainly, these genres
should have an important place on our bookshelves. But biographies and autobiographies do both. They
blur the line between narrative and nonfiction to inspire and instruct us to live our best lives.
On your next trip to the library or bookstore, consider selecting a biography or an autobiography. Either
choice will inspire and instruct you on your own life journey.

___________________________
1

vernacular: the language or dialect spoken by people in a particular country or region at a particular time
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Use “Lin-Manuel Miranda” to answer questions 1–4.

3. How does the structure of the text contribute to the author’s purpose?

1. Read this sentence from the text.

A. The problem and solution structure allows the author to detail the challenges Miranda has faced in
his life.

Born in New York City in 1980, Miranda was immersed in music and dance from an early age.

B. The chronological structure allows the author to describe how Miranda’s skills and talents developed
over time.

What does the word immersed mean?

C. The cause and effect structure helps the author consider how receiving a quality education impacted
Miranda’s life.

A. able to recognize

D. The compare and contrast structure helps the author explain how much more successful Miranda is
than other artists.

B. surrounded by
C. curious about
D. delighted by

4. Which sentence suggests that Miranda’s works reflect his own life experiences?

2. This question has two parts. First, answer part A. Then, answer part B.
Part A
The author wrote this text most likely to

A. “His parents, who moved to New York from Puerto Rico, settled in the predominately Latino area of
Manhattan known as Inwood.”
B. “Miranda himself played the leading role, singing and dancing his way to stardom as Usnavi, a
bodega owner who serves as the play’s narrator.”

A. acknowledge the value of arts education.
B. explain the contributions of a talented artist.

C. “Miranda was captivated not only by the history but also by the historical figure, who was himself an
immigrant.”

C. emphasize the importance of musicals in modern society.
D. show how books and reading influence the choices of artists.

D. “The musical, which prominently features African American and Latino actors portraying the roles of
America’s founding fathers, tells Hamilton’s story using hip-hop and rhythm and blues.”

Part B
Which sentence from the text best supports the answer to part A?
A. “There, the Miranda family’s musical interests were shaped by a variety of cultural and artistic
influences, including hip-hop, rhythm and blues, and Latin music.”
B. “While on vacation in 2008, Miranda read Alexander Hamilton, Ron Chernow’s biography of
America’s first Secretary of the Treasury.”
C. “When Hamilton hit Broadway in 2015, it was met with tremendous advance ticket sales.”
D. “Miranda’s unique fusion of current and historical vernacular earned him the Pulitzer Prize for
Drama in 2016.”
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Use “Lin-Manuel Miranda” and “Why You Should Read Biographies and
Autobiographies” to answer questions 9–12.

Use “Why You Should Read Biographies and Autobiographies” to answer
questions 5–8.

9. With which statement would the authors of both texts most likely agree?

5. How does the author use the sentence “The biographies and autobiographies of Thomas Edison, Henry
Ford, Steve Jobs, and countless others whose forethought has enriched the world inspire readers to
reach their full potential”?

A. The experiences of immigrants can sometimes be challenging.
B. The thought processes of great people are fascinating.

A. to emphasize the need for readers to develop sophisticated tastes in reading material

C. The arts are less important than science or politics.

B. to incorporate language that allows readers to visualize various subjects

D. Reading is one of the great pleasures of life.

C. to include details about certain individuals’ accomplishments
D. to provide examples of subjects who may interest readers

10. The purposes of the texts differ because only “Why You Should Read Biographies and
Autobiographies” was written to

6. The author most likely wrote this text to
A. persuade people to start reading biographies and autobiographies.

A. narrate events in a subject’s life.

B. recommend interesting biographies and autobiographies to people who like them.

B. educate readers about literary genres.

C. explain why teachers should pay more attention to biographies and autobiographies.

C. persuade students that reading is important.

D. suggest that students who do not like fiction may enjoy biographies and autobiographies.

D. explain the qualities every person should have.

7. Read the paragraph from the text.
Great people inspire others to imagine and do what may seem impossible. What better way to learn
about great people than to read great books about their lives?

11. What is a difference in the way the two texts approach the topic of biography?
A. Only “Lin-Manuel Miranda” compares biographies to other genres.

Why does the author most likely conclude this paragraph with a question?

B. Only “Lin-Manuel Miranda” explains why people should read biographies.

A. to subtly influence the reader to agree with the opinion of the author

C. Only “Lin-Manuel Miranda” gives information about where to find a biography.

B. to emphasize a statement that the author plans to repeat throughout the text

D. Only “Lin-Manuel Miranda” tells how reading a biography altered someone’s life.

C. to offer new genres for the reader to consider when selecting reading material
D. to cause the reader to think about personal experiences and connections with books

12. Which point of view is presented in both texts?

8. Based on the Greek root chron, what is the meaning of the word chronicling in this sentence “Authors of
biographies focus on chronicling important events that shaped the lives of their subjects”?

A. People should constantly work to improve themselves.

A. seeking to understand

B. Learning about another person’s life can be motivating.

B. stretching the truth about

C. Being creative is as important as being kind.

C. retelling in sequential order

D. Hard work is certain to lead to success.

D. measuring the importance of
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Writing: Revising/Editing

13. Why does the author of “Lin-Manuel Miranda” include information in the sidebar? Use details from the
text to support your answer.

Drew is writing an argument about an upcoming field trip. Read the draft and complete the tasks.
You might expect middle school students to have all the drama they can stand. But we want more!
Admittedly, we would prefer less of the middle school variety and more set designs and stage lights. Set
design is my favorite aspect of theater education.
Experts in liberal arts education stress the importance of studying drama in middle school. Alfred
Balkin, a professor at Western Michigan University, states that “Creativity is an acquired
behavior—learnable, teachable, tangible and crucial to human development.” Attending a professional
dramatic production may inspire one of our students to become the next Mother Teresa … or Scarlett
Johansson.

14. Based on “Why You Should Read Biographies and Autobiographies,” what does the author believe
about novels and informational texts? Use details from the text to support your answer.

That’s why we should watch a play on our annual spring field trip. More drama, please!
15. Which of the following could replace the underlined sentence in the first paragraph to best
establish the organization of the text?

Reflection on My Learning

A. We should go to the theater on a school field trip.

Why is it important to analyze how authors distinguish their points of view from the points of view of other
authors?

B. Middle school students enjoy being the center of attention both on and off stage.
C. An afternoon at the theater would promote healthy social interactions and improve rational problem
solving.
D. The phrase your name in lights originated when the names of stage stars were written in lights on
billboards and marquees.
16. What sentence could best follow and provide support for the underlined sentence in the
second paragraph?

Reflection on Critical Thinking – Link and Examine
Link – I apply knowledge to reach new understandings.

A. Anyone can study theater in theory, but only a few can become successful onstage.

How does determining authors’ points of view, positions, and purposes help you understand texts
and distinguish your point of view from the authors' points of view?

B. Similarly, students who engage in sports education thrive in interpersonal relationships.
C. Directors and actors rank among the most charitable celebrities; George Lucas alone has donated
nearly $5 billion.
D. Studies suggest that students of the theater develop empathy and acquire higher order thinking
skills that increase creativity.
17. Which of these could replace the last sentence to bring closure to the text?

Examine – I use a variety of methods to explore and to analyze.

A. Fame and fortune await.

What strategies might you use to examine authors' points of view, positions, or purposes of texts?

B. Drama education also strengthens reading skills.
C. I know I’d like to be famous someday; wouldn’t you?
D. Students and experts agree on the benefits of experiencing theater.

Illegal to Copy

217

218

Illegal to Copy

TEACHER EDITION

UNIT 13
Interventions
Review the Intervention Activities and determine those you will use to support student understand of the unit standards.

Focus Standard RI.7.6
Activity: Pairing for Point of View and Purpose

15 min.

After reading informational texts, have student pairs determine and record authors’ points of view, purposes, and explanations for
the identifications using text evidence. Challenge students to organize the information from notes into visual/graphic displays. Invite
students to post their displays.
(CCSS: RI.7.6, DOK: 2, RBT: Analyze)

Activity: Get to the Point (of View)

15 min.

Have students read informational texts. Direct students to cut sheets of copy paper in half vertically. Instruct students to fold papers
into shapes of pencils by folding the left- and right-bottom corners up toward the middles of the papers. Have students turn the
papers over and draw ragged lines to create the differentiation of the “wood” tips and the “painted” shafts of the pencils and draw
straight lines across the tips, shading to represent the pencil leads. On the shafts of the pencils, ask students to provide text
evidence that supports the identifications of the authors’ points of view. On the sharpened ends of the pencils, have students write
the authors’ points of view. Repeat the process with the purposes for the texts using second paper halves.
(CCSS: RI.7.6, DOK: 2, RBT: Analyze)

Focus Standard W.7.1.A, B, E
W.7.1 Write arguments to support claims with clear reasons and relevant evidence.
W.7.1.A Introduce claim(s), acknowledge alternate or opposing claims, and organize the reasons and evidence logically.
W.7.1.B Support claim(s) with logical reasoning and relevant evidence, using accurate, credible sources and demonstrating an
understanding of the topic or text.
W.7.1.E Provide a concluding statement or section that follows from and supports the argument presented.

Activity: Catch the Arguments

15 min.

Provide students with well-written arguments. Label three containers: Arguments/Claims/Reasons and Evidence, Sources,
Concluding Statements. Instruct students to cut apart the arguments or write the sentences on separate pieces of paper. Have
students place the sentences in the appropriate boxes. After sentences are sorted, invite students to pull sentences from the boxes
and verify or correct the placements.
(CCSS: W.7.1.E, DOK: 3, RBT: Understand)

Activity: Opposing Sides

15 min.

Post topics or issues that have opposing sides. In small groups, have students discuss the opposing sides of the topics/issues,
focusing on similarities and differences in stances and how the sides might be supported with logical reasoning and relevant
evidence. Have groups write collaborative and wellconstructed essays for both sides of the topics/issues.
(CCSS: W.7.1.A, W.7.1.B, W.7.1.E, DOK: 3, RBT: Understand)
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120 min.

Guide students through the Performance Task by:
•
•
•
•

Name: _________________________________
Unit 13

Performance Task
Task:

directing students to read the Task, Directions for Beginning, and Research Questions sections.
instructing students to read the Sources for Performance Task, recording notes as they read.
debriefing student responses to the Research items.
supporting students as they read Your Assignment and Informational Scoring sections before composing texts that respond to

Your class has been learning about artists who have mastered their craft and achieved success. Your
teacher asks the class to consider how the artists have focused on their craft, pushed boundaries, or
overcome a struggle to achieve success. Your teacher asks students in your class to do additional research
and write informational articles about this topic. You will read several sources about this topic.

the prompt.

Part 1: Research
1. Successful artists are often exposed to the arts at young ages: Source #1 and Source #2
Artists often draw inspiration from the work of others: Source #1
Artists sometimes experience setbacks on their way to success: Sources #2, #3, and #4
Some successful artists experienced difficult childhoods: Source #2 and Source #3
2. Student responses might include: Source #3 adds to the reader’s understanding of artists who worked against certain
attitudes of their time by describing how Coco Chanel pushed boundaries in women’s fashion. For example, the source
describes how Chanel sought to create clothing that was more comfortable for women than the cumbersome corsets and
layers they were expected to wear at the time. It also states that she later helped popularize women’s pants, which made
everyday tasks easier for many women.
3. Student responses should include a paraphrased explanation of how the information in Source #1 differs from the
information in Source #4 with the sources identified by title or number.

After you have reviewed these sources, you will answer some questions about them. Briefly skim the
sources and the three questions that follow. Then, go back and read the sources carefully so you will have
the information you will need to answer the questions and complete your research. In Part 2, you will write
an informational article using information you have read.
Directions for Beginning:
You will now review several sources. You can review any of the sources as often as you like.
Research Questions:
After reviewing the research sources, use the rest of the time in Part 1 to answer three questions about
them. Your answers to these questions will be scored. Also, your answers will help you think about the
information you have read and viewed, which should help you write your informational article.

Part 2: Writing
Student responses should include a well-written informational article on how the experiences of artists can inspire people to achieve
success. The responses should use information and ideas from more than one source and should attend to the elements of a
well-written informational article.
(CCSS: W.7.2, W.7.2.A, W.7.2.B, W.7.2.C, W.7.2.D, W.7.2.E, W.7.2.F, W.7.4, W.7.5, W.7.6, W.7.7, W.7.8, W.7.9, W.7.9.B, W.7.10, L.7.1, L.7.2, L.7.3)

Part 1
Sources for Performance Task:
Source #1
Reread “Lin-Manuel Miranda.”
Use the space to record notes about this source that will help you on your task.

Illegal to Copy

121

Illegal to Copy

219

STUDENT EDITION

STUDENT EDITION

Name: _________________________________
Unit 13

Name: _________________________________
Unit 13

Source #2

Source #3

Read this source about an important figure in the entertainment world.

Read this source about a legend in the fashion industry.

Debbie Allen, Pioneer of Stage and Screen

Fashion Icon: Coco Chanel

by Amanda Reeder

by Kwame Appiah

Many artists channel their life experiences, both positive and negative, into their work. Debbie Allen is no
exception. This legend found inspiration in a unique childhood and in the adversity she faced throughout
her life.
Debbie Allen was born in 1950 in Houston, Texas. Her mother was a Pulitzer Prize-winning poet. Allen
began dancing as a very young child–in fact, at age four she had already decided that dance would be the
focus of her life. When Debbie was 10, her mother took her and her sisters to live in Mexico. Allen later gave
her mother credit for the bold move, saying “She was looking for another level of experience . . . I respect
that so much.”
The family returned to Houston after two years in Mexico. Allen then faced one of her first major obstacles.
At age 12 she auditioned for the Houston Ballet School, and her performance was good enough to gain
admission. However, because Allen was African American, she was not allowed to enroll. But she impressed
one of the instructors at the school and the teacher secretly began working with her. The admissions
department soon found out but let Allen officially enroll due to her undeniable talent. Unfortunately, racism
would soon place more obstacles in her path.
A common criticism used to justify prejudice against non-white dancers at the time was that their bodies
were “not suited” for ballet. This was the excuse given to Allen at age 16 when she was rejected by the
North Carolina School of the Arts due to the color of her skin. Though these rejections stung, Allen did not
give up on her dream. After graduating with honors from Howard University in Washington, DC, with a
degree in drama, she decided to take her chances on Broadway in New York City. Thus began Debbie
Allen’s successful career on stage and screen.
After several small roles on television and on Broadway, Allen received her big break when she was cast in
the film Fame in 1980. She had a small role as a dance instructor in the film, which was then spun off into a
television series. Allen’s character became central in the television series, which enjoyed success for
several years. Allen, the show’s choreographer and its main star, became a household name. After Fame’s
run on television ended, Allen continued starring in Broadway productions and began working behind the
camera as well. She produced and directed the successful TV sitcom A Different World throughout its
five-year run. The show centered on the lives of African American college students. Allen drew on her
experiences at Howard University to guide the show, which was the first of its kind to depict this aspect of
African American life.
Debbie Allen remains active in the entertainment world today. She runs a dance school in Los Angeles and
currently stars in, produces, and directs episodes of the television series Grey’s Anatomy. Shonda Rhimes,
the creator of Grey’s Anatomy, credits Allen with breaking down the barriers that allowed non-white
entertainers to be front and center in people’s living rooms. “She put people of color on television and
displayed them in ways they hadn’t been seen before,” Rhimes says.
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It may be tempting to tell yourself that people who have positive and lasting impacts on society are
somehow different than you. Instead of holding yourself to the same standard, it’s easier to believe that
they had more opportunities or money or time to become influential. The truth is that many rose to
prominence from bleak circumstances.
Gabrielle “Coco” Chanel, one of the world’s leading fashion designers, was born in France in 1883 to an
unwed mother. Her mother died when Chanel was just 12 years old. She and two younger sisters were sent
to a convent where they were raised by nuns. The nuns were strict disciplinarians. Determined to make a
life for herself, the free-spirited Chanel left the convent at the age of eighteen with nothing but an adequate
singing voice and a rudimentary knowledge of sewing. It was while singing in a cabaret in Moulins that
Chanel was re-christened “Coco” by patrons.
Quickly realizing that she couldn’t make a living singing, Chanel began working as a seamstress. With the
help of a wealthy friend, Chanel opened her first boutique in 1910. Women’s fashion of the day was
dominated by uncomfortable corsets, cumbersome floor-length skirts, and elaborate hats. Chanel was a
rebel by nature. She was determined to free herself and other women from the rigid rules associated with
women’s clothing. She began to experiment with lighter fabrics, fewer layers, and shorter skirts.
Though ahead of her time in terms of fashion, the time proved to be right for Chanel. During the war years,
1914–1918, women were receptive to the simplicity of Chanel’s designs. More and more women opted for
the sleeker silhouettes offered by her clothing line.
In 1919, Chanel lost a close friend and financial supporter in a tragic car accident. As was the custom,
Chanel donned a black dress to symbolize her mourning. Perhaps for the first time, she began to recognize
the grief many young women had been feeling since losing loved ones in the war. Chanel began working on
a dress that would be comfortable enough to wear every day and affordable enough for anyone to purchase.
She introduced the first little black dress in 1926. Though still decidedly feminine, the dress was much
more like men’s clothing than anything else on the market.
Soon after the introduction of the little black dress, Chanel further blurred the lines between women’s and
men’s fashion by adding starched white collars and cuffs to the little black dress. And though Chanel didn’t
actually invent women’s trousers, she did popularize them.
Coco Chanel had become an icon. In addition to her influence in the fashion industry, she became a model
for the modern woman. Whether sporting sailor pants on the beach or jacketed suit dresses in the office,
Chanel exuded power. She is even credited with changing society’s views on slim figures and suntans. The
life of Coco Chanel shows that anyone can achieve his or her dreams.
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Source #4

Research

Read this source about a unique musician.

Read and answer questions 1–3.

Tragedy to Triumph

1. Check the boxes to show the ideas that each source supports. Some sources may have more
than one box selected.

by Lauren Berlant
Shattered Dreams
Rick Allen was on top of the world. At just 15 years old, he was a talented drummer and had joined Def
Leppard, a popular British rock band. By the time he was 21, the band’s latest album, Pyromania, had
rocketed to the top of the charts, selling about 14,000 copies a day. Then, on the night of New Year’s Eve,
1984, Allen was involved in a serious car accident. His left arm was severed at the shoulder. Initially,
doctors reattached the arm, hoping to save Allen’s music career. But an infection set in that forced an
amputation.
Motivating Factors
Many assumed the band would begin the search for a new drummer. But they didn’t. Bandmates Phil
Collen, Rick Savage, Steve Clark, and Joe Elliott stuck by Allen’s side as he recovered physically and
emotionally. Their encouragement gave Allen the motivation to work through the ordeal. With the help of a
friend, Allen designed and constructed an all-electric drumkit that could be played with foot pedals.
Back on Stage
Two years later, the band went on tour with Allen on the electric drumkit and a backup drummer on an
acoustic set. A few gigs into the tour, the backup drummer missed his flight and didn’t make it to the venue
in time to start the show. Allen was on his own. And he did just fine. The night after that the stage was too
small for both drumkits, so Allen performed on his own again. At the end of the show, the backup drummer
shook Allen’s hand and took the next flight home. Rick Allen was back!
Paying It Forward
At the time, Allen believed he was emotionally prepared to handle the crisis he had endured. Only later did
he realize that he could have benefitted from the psychological therapy he had been offered. That’s when
Allen decided that his experience might help others. He and his wife Lauren Monroe founded the Raven
Drum Foundation in 2001.
The mission of the non-profit organization is “to educate and empower individuals and communities in
crisis through healing arts programs, drumming events, and collaborative partnerships.” They have
conducted workshops in schools, community centers, and even on Allen’s tour bus. Allen has worked
personally with teenage cancer patients, children with special needs, at-risk youth, families of domestic
violence, and veterans.

Source #1:

Source #2:

Source #3:

Source #4:

Lin-Manuel Miranda

Debbie Allen,
Pioneer of Stage and
Screen

Fashion Icon:
Coco Chanel

Tragedy to
Triumph

Successful artists are
often exposed to the
arts at young ages.
Artists often draw
inspiration from the
work of others.
Artists sometimes
experience setbacks
on their way to
success.
Some successful
artists experienced
difficult childhoods.

2. Source #2 describes an artist who worked against prevailing attitudes of her time. Explain how the
information in Source #3 adds to the reader’s understanding by describing another artist who did the
same. Give two examples from Source #3 to support your explanation.

3. While avoiding plagiarism, explain how information from Source #1 is different from the information in
Source #4 by paraphrasing the content. Identify sources by title or number.

Many in Allen’s place might have given up on their dreams. But Allen didn’t. With the help of those around
him, Rick Allen continues to dream.
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Part 2
You will now review your notes and sources, and plan, draft, revise, and edit your writing. You may use your
notes and go back to the sources. Now read your assignment and the information about how your writing
will be scored, then begin your work.
Your Assignment:
Your teacher wants each student to write an informational article related to the lessons we can learn from
artists who have mastered their craft. You decide to write about how the experiences of artists can serve as
inspirations for others to achieve success. Your article will be read by your teacher and other students.
Using more than one source, develop a main idea about how the experiences of artists can inspire us to
achieve success. Choose the most important information from more than one source to support your main
idea. Then, write an informational article that is several paragraphs long. Clearly organize your article and
support your main idea with details from the sources. Use your own words except when quoting directly
from the sources. Be sure to give the source title or number when using details from the sources.

Informational Scoring:
Your informational article will be scored using the following:
1. Organization/purpose: How well did you state your thesis/controlling idea and maintain your thesis/
controlling idea with a logical progression of ideas from beginning to end? How well did you narrow your
thesis/controlling idea so you can develop and elaborate the conclusion? How well did you consistently
use a variety of transitions? How effective were your introduction and your conclusion?
2. Evidence/elaboration: How well did you integrate relevant and specific information from the sources?
How well did you elaborate on your ideas? How well did you clearly state ideas using precise language
that is appropriate for your audience and purpose?
3. Conventions: How well did you follow the rules of grammar usage, punctuation, capitalization, and
spelling?
Now begin work on your informational article.
Manage your time carefully so that you can

• plan your informational article.
• write your informational article.
• revise and edit the final draft of your informational article.
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Unit 13

Reflection on Critical Thinking (student edition page 225)

5 min.

Allow time for students to reflect on their application of the critical thinking traits during the unit.
During this unit, you used a variety of critical thinking traits. Which critical thinking trait do you wish you had used, but you did not?
Explain how you might have used that critical thinking trait.
Student responses should include the identification of one critical thinking trait that was not used, but the student wishes he or she
would have used during this unit with an explanation for how that critical thinking trait might have been used.

Literature Connection
Continue building student knowledge related to this unit by inviting students to self-select texts for independent reading, by reading
aloud texts, and by recommending titles as inquiry resources.

Reflection on Critical Thinking
During this unit, you used a variety of critical thinking traits. Which critical thinking trait do you wish you
had used, but you did not?

Explain how you might have used that critical thinking trait.

Lin-Manuel Miranda – Stephanie Kraus
Hamilton: The Revolution – Lin-Manuel Miranda 1080L
Alexander Hamilton – Monika Davies
499 Facts about Hip-Hop Hamilton: And the Rest of America’s Founding Fathers – Stephen Spignesi
Alexander Hamilton: From Orphan to Founding Father – Monica Kulling 640L
Lin-Manuel Miranda: Lights Up – Christine Dzidrums
Gmorning, Gnight!: Little Pep Talks for Me & You – Lin-Manuel Miranda
50 American Heroes Every Kid Should Meet – Dennis Denenberg and Lorraine Roscoe 920L
The Boy Who Harnessed the Wind – William Kamkwamba and Bryan Mealer
Rising Above: How 11 Athletes Overcame Challenges in Their Youth to Become Stars – Gregory Zuckerman 1010L
(CCSS: RL.7.10, RI.7.10)

Teacher Reflection
1.
2.
3.
4.

What activities best supported student learning and success?
What did I notice about students’ understanding of the Focus CCSS?
How can I revisit the unit Focus CCSS in future instruction?
How might I improve the instruction of this unit?
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Create a critical thinking culture
throughout your school!

Team ThinkUp! introduces the 9 Traits of Critical Thinking™
through the lenses of ELA, Math, and Science content. Authentic
examples and cross-curricular activities teach students to apply
the 9 traits in context and reflect on their thinking.
*Class Pack includes 20 Student Activity Books, one Teacher Guide, and one
9 Traits of Critical Thinking Poster.

100

Class Pack*

Team ThinkUp!™ Class Pack

Grade K
Grade 1
Grade 2
Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Secondary

ENGLISH
5002300
5002310
5002320
5002330
5002340
5002350
5002360
5002370
5002380
5002390

SPANISH
5002308
5002318
5002328
5002338
5002348
5002358

Special pricing available for school- or district-wide
purchases. Call for a quote.

Available in:
PRINT: Levels 1–8 | Levels 1–5 also in Spanish
DIGITAL: Levels 1–8 (English only)
PRINT + DIGITAL BUNDLE: Levels 1–8 | Levels 1–5 also in Spanish

The PRINT + DIGITAL BUNDLE

provides instructional flexibility and delivers
immediate, actionable data to inform instruction,
design interventions or extensions, and personalize
the learning experience.

ThinkUp!™ ELA | LEVEL 7
PRINT
DIGITAL
BUNDLE

STUDENT
1000870
STUDENT
6000870
STUDENT
5000870

TEACHER
1000871
TEACHER
6000871
TEACHER
5000871

Special pricing available for school- or district- wide purchases.

Contact your Account Executive
or visit our website for pricing.

Ready to look inside? Schedule
a walk-through to learn about
campus and district-wide licenses.
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Use ThinkUp! Foundations

to guide educators in building a school-wide
thinking culture based on the 9 Traits of Critical Thinking.™


Integrate critical thinking across the curriculum with
suggested strategies and activities.

ThinkUp!™ Foundations
ELEMENTARY
Principal
Teacher

2003400
2003500

SECONDARY
Principal
Teacher

20

$

each

2003460
2003560

Special pricing available for school- or district-wide purchases.

844-452-4341

mentoringminds.com

